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Resumen

El aprendizaje del idioma inglés trasciende la memorizacién gramatical y la repeticién mecéanica. En el contexto
actual, representa una forma de inversiéon social, lingUistica y cultural que requiere inclusion, el reconocimiento de
la identidad y el acceso equitativo a oportunidades reales de uso. Este miniarticulo analiza cémo factores como la
identidad del estudiante, la calidad pedagdgica, la disponibilidad de recursos y la valoracién social del inglés
influyen en el proceso de adquisicion del idioma. A partir de una revisidon cualitativa-descriptiva de investigaciones
publicadas entre 2019 y 2024, se examina la diferencia entre motivacién e inversién lingUistica, destacando que el
aprendizaje efectivo se produce cuando el estudiante percibe que el uso del idioma tiene valor simbdlico y social
en su vida cotidiana. Los resultados evidencian que la motivacion individual no es suficiente si no se acompafa de
practicas linguisticas auténticas, de apoyo institucional y de ambientes educativos inclusivos. Se concluye que la
ensefanza del inglés debe entenderse como una practica social contextualizada que promueva la equidad, la
diversidad linguistica y la participacion activa, mas que como una asignatura de caracter evaluativo.

Palabras clave: aprendizaje del inglés, inversién linguistica, identidad del aprendiz, equidad educativa,
multilinglismo




U REVISTA CIENTIFICA
MULTIDISCIPLINARIA
Introduction

English has become a global lingua franca,
shaping access to knowledge, economic

opportunities, and intercultural communication.
However, learning English cannot be reduced to
exposure or instructional time alone. In many
educational contexts, learners’' engagement with
the language is mediated by emotional, social,
and symbolic dimensions that influence their
participation.

Recent scholarship (Darvin & Norton, 2023)
argues that successful language acquisition is
not solely determined by individual motivation,
but by the extent to which learners perceive
language learning as a form of social and cultural
investment. Such investment emerges when
individuals believe that using the language wiill
grant them access to communities where their
voices are recognized and valued.

Unlike traditional motivation-based theories, the
concept of investment offers a more nuanced
understanding of language learning. It positions
learners as socially situated individuals whose
identities, histories, and linguistic repertoires
shape their engagement. When educational
systems acknowledge and validate these
identities, English learning shifts from being an
imposed requirement to becoming a tool for
empowerment and intercultural dialogue.
Therefore, this study aims to analyze the
linguistic, pedagogical, and social factors that
influence English language learning from an
inclusive and equity-oriented perspective.

Methodology

This study adopts a qualitative descriptive
approach based on a narrative review of recent
scholarly literature on English as a Foreign
Language (EFL) learning. Sources published
between 2019 and 2024 were selected from
academic databases, including Scopus,
Dimensions, and Google Scholar.

Inclusion criteria focused on studies addressing
key constructs such as linguistic identity,
investment, equity, and multilingualism within
educational settings. The selected literature was
analyzed across three main dimensions: (1)
learner agency and identity, (2) pedagogical

quality and contextual relevance, and (3)
conditions of educational equity.
This analytical framework enabled the

identification of recurring patterns across diverse
educational contexts and supported
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interpretations localized

perspectives.

that go beyond

Theoretical Framework

English language learning entails processes of
identity construction and social participation.
Darvin and Norton (2023) highlight the complex
relationship between motivation and
investment: learners may be motivated to learn
English, yet refrain from investing in its use if
their identities, accents, or cultural backgrounds
are devalued.

Motivation can be understood as an internal
disposition, whereas investment is context-
dependent and socially mediated. This
distinction broadens the understanding of
language learning by incorporating issues of
power, access, and legitimacy. In this sense, the
guestion is not merely whether learners want to
learn, but whether they are afforded meaningful
opportunities to participate.

Pedagogical quality also plays a crucial role.
Traditional grammar-focused instruction often
leads to disengagement and communicative
anxiety. In contrast, communicative approaches
and task-based learning (TBL) promote active
participation and meaningful interaction.
Furthermore, the concept of translanguaging,
the strategic use of learners’ full linguistic
repertoires, has gained prominence. As Li Wei
(2018) argues, translanguaging fosters
comprehension, creativity, and a sense of
belonging by validating linguistic diversity.

Additionally, structural and socioeconomic
factors significantly impact learning
opportunities. Recent studies, mainly (Zhang et
al,, 2024), demonstrate that unequal access to
technology, limited exposure to the language,
and disparities in teacher training contribute to
differences in learning outcomes. These factors
should be interpreted through a social justice
lens, recognizing that such disparities reflect
broader systemic inequalities rather than
individual deficits.

Results

The literature review identified several
elements associated with successful
language learning:

key
English

First, recognizing learners’ linguistic identities
and cultural backgrounds enhances their
willingness to participate. Students who perceive
their first language and accent as valued
demonstrate greater confidence and
persistence.
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Second, contextually relevant pedagogical
models that connect language learning to real-
life situations foster deeper investment. When
English is taught through projects, discussions,
or community-based experiences, it becomes a
tool for communication rather than merely an
academic requirement.

Third, access to technological resources and
opportunities for practice beyond the classroom
are essential for sustaining engagement and
developing communicative competence.

Finally, educational equity—manifested through
inclusive policies, continuous teacher
development, and differentiated support—
emerges as a central factor enabling all learners
to view English as a meaningful and attainable
investment.

Discussion

The findings confirm that English language
learning cannot be understood solely as an
individual cognitive process. Rather, it is a socially
embedded phenomenon shaped by identity,
power relations, and access to opportunities.

When learners feel that their cultural and
linguistic identities are marginalized, their level
of investment decreases, even in the presence of
high motivation. This supports investment
theory, which emphasizes the dynamic interplay

between language learning and identity
negotiation.
Moreover, the analysis underscores the

importance of sociolinguistic justice in language
education. Teaching English should not involve
replacing learners’ linguistic identities but rather
expanding their communicative repertoires.
Translanguaging practices challenge the rigid
dichotomy between “correct” and ‘“incorrect”
English, promoting instead a more inclusive and
functional view of communication.

From a policy perspective, the study highlights
the need for educational systems to ensure
equitable access to language learning
opportunities. This involves not only resource
allocation but also the development of
pedagogical approaches that are responsive to
diverse learner needs.

Conclusions

Conceptualizing English language learning as
social and linguistic investment represents a

significant  paradigm  shift in language
education. Recognizing learners’ identities,
linguistic repertoires, and social conditions

allows educators to move beyond deficit-based
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perspectives that have historically shaped
foreign language instruction.

From this perspective, teaching English involves
creating communities of practice where all
learners can participate legitimately and
meaningfully. Educational equity, inclusive
teacher training, and interaction-centered
methodologies are  essential pillars  of
transformative language education.

Ultimately, English should not function as a
barrier or a symbol of privilege, but as a bridge
that connects identities, cultures, and
opportunities in an increasingly interconnected
world.
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Artificial intelligence: LLMs, mainly ChatGPT,
were used to structure the narration, and then
checked by the author, who takes full
responsibility for the contents and conclusions of
this study.
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